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Foreword

N 1993, | addressed che annual convencion of the

Matinnal Association for Gifted Children with a bey-

note address tited, "Cur Gifte] Children: Are They

Asking Too Much? 'The title of my remarks came lrom

an entry in 4 stodents “thinking log"—a personal and
reflective diaey of ideas, concepts, and questions that cap-
rwred each studene’s “thinking abour cheir owa thinking.” The
auther was & [5-year-old, first-vear student at che 1linais
Machemarics and Sciesce Academy in Aurora,

Her jeurnal entry is as follows:

[ wish | could sl draw, %hen | wes in gramimar
school, [ used o draw precry decently, | loved o
draw i pencil and chalk. Are of all kinds intrigues
me, bur 1 also love music and paincing and carpeniey
and metal working and dancing and sewing and
emhbroidery and cooking. 1 want o dance in my
old ballet class, play my clarinet, deaw thousands of
picrures—really poud ons—oreare beausiful poerns
and pieces of woodwork, cook and sew for my chil-
deen, decorace my home, have 1 good marmage, he
an active velunieer, go o church, e an ascrophysi-
cist, go o Mars, and undeesiand all my questions
about lile, Wow, thar’s not too much 1o ask, is i
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My remarks were structured around my respanse ta her question and why my
answer wis, “Mo—it was rer oo much 1o asl.”

In countless specches after thar, I repeared her jowenal entry and its poignane
L'ILH.‘-SIIU[I, “Is that too much oo ask™ The TES[ONSE DATICCI Waas qnhnm:E anl End“'
ally quite predicsable, and in iself is 2 compelling renson why this book had o he
written. [n audiences of adules, there was always lauphrer—as if 10 sy, “Whar 2
naive question. O conrse it roo much ro ask and when you grow up and enter the
real world, you will understand why”™ [n audiences of young peaple—high school
and college age—thers was silence. The question was neither natve nor funay,

Although more than 15 years have passed since thar convention (and manned
space Hight i Mary is now a possibility), the question remains a fundamenal ene,
and scores of gifred students are still asking ic and hoping we are on their side.

Priagraens aored Serwices far Gifted Secondery Stdents is scholarly, engaging, and
thoughefully written by some of cur nation’s most knowledgeable and respected
pracritinners, researchers, and policy leaders in gifted education. It provides a
comprehensive survey ol best policies and pracrices, yer wisely situates che impera-
tive lor meaningful multidimensional jprogram and content differentiation in the
context of advances in the learning sciences and the neuroplasticicy revolurion.
We nenw know chac thinking and learning can change the sorucrure and function
of the brain and alter its map, This has enarmous implications for the learning
envirenments that we create for our children—Dby design.

By preseating evidence and research-based peactices, the mythologies wradi-
tionally surrounding the educarion of gifted children are eroded. The copnitive
ase is made thay differentiated educacion for gifted students is erensial oo their
development, i{nc-wing this, pur national policy coward gifted students cannot be
“make it an vour awn,” Talenc must be ignired, nurtured, and sustained &y elesigr,

through wise, knowledge-based policies and innovartive I:I-L':r pracices, This book
rells us why and shows us how,

Too develop experrise and strategic thinking and o invite intellectual energy
and crearive power to Hourish requires decidedly different leacning environments,
These personalized, curiosity-driven, and inquiry-based enviconments immerse
pifeed snudents in advanced, accelerared, challenging, and mmpln: curriculium;
problem solving: abstract concepeual chinking; mu]nd:sa;]_ alins _;ml]ahnmnun,
experimentation; and the pursuic of meaninghul questions chat marcer 1o them—
and they do so by design,

b addition o ardully describing the arributes Fm:mng ﬁfd:gjgn and map
of upumq] [n:-ammg -l:‘.'-!pl.,ru:ru:m for G:d:n:d Si:mndarjr Smdﬂl‘lﬂfiﬁhbﬂﬂk also:

of gifted secondary l_-|:l|.u::1l:u|:|:n1 focusing on' 'I;suuﬂ: ;I:rm, peers,
perfectionism and fear of filure, coltural’ dwmr% %nde.r differences,
and rwice-exceptional studenes;

*  summarizes some cureent relorm effors, mchwigigﬁl’rﬂmrmg.
competency-based promodion, and early- and dﬂlnfr.uill:g: program-
ming and cheir impacis an gifeed studenes;
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*  explores some nacional polivy initiatives and programs, such as MAEP
{weha ivean aned cannor report abous gifted studenes) and the Javies Greanr
Program;

*  describes promising programmaric options and besc practices, such as spe-
cialized magner schools, early collegs entrance and ralen search programs,
school-tuswarle arul study abroad op pormunicies, anel distancy clocaricon;
and

= frames the contezn and conrene of an expanded mulciscakebolder naional
cenversation on the educarion of gifted students o the secondary Jevel.

Crrarled in bath pragmarism and possibilisy, che suthors remind ws char che
furure of gifted secondary edustion does nor lie in increasing and scaling what we
currently are loing. Iy the ahsence of spsemic options, supplemenal proprams
peavide cricical programming for gifted wlolescens, bur they are inadequate prepa-
ratien for coberently and comprehensively developing their talenis aver rime.

The furure of pifted secondary eduenion lies in 1 new vision. The vision offeral
in this book rests wpon lour major commimments:

1. Tormal identification of student abilities and ralents based on a varieny
of informatien and cvidence including grades, assessment ol significant
praducts, abservation of bebaviars, and students’ disciplinary interests
commicment tu sdvance studens based on chedr prior knowledge;

3, anapenness and Sexibilicy with respeet w siudenr placement—no a rigid
adhsrence o requine prerequisices if studencs zre performing exeeptionally
welly and

4. programs thar have mlaprive and Aexible scroceures, well-qualified -
soncel, and mulriple opportunities for professional experiences, such as
mencorships and incernships.
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This is a furare vision framed by what we now know about human learning,
arounded in the unique intellecrual, social, and emaotiomal needs of Gifred Sec-
ondary soedents and congruent with the palicies and pracrices thar can develop
the remackalsle patentials of our students. We shape the warld Trom the inside-
anar, The narwre and qualicy of our chinking shapes who we become, and who we
become shapes the world. Mind-shaping is world-shaping, The Tulure prospericy
and sustainahilicy of the global community rests on the development of talen and
the ipnicing and nurturing of our childrens ethical and creative s, This is our
work, it must he our commicmene . ., ad, iU is no0 e moch oo ask
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